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The Global Issues Series is a component of The Common 
Heritage Programme, a learning resource for teachers and 
students. The Common Heritage Programme is an explora- 
tion of contemporary environmental, social and economic 
issues from an international perspective. The Programme 
contains elements designed for all levels, primary to post- 
secondary. 
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FOR THE TEACHER 


North-South: World in Developments the third resource book in the series Background Readings 
in Selected Global Issues, an integrated programme of study leading to student seminars and discus- 
sion on major environmental, social, economic and political global concerns. This seminar series is 
less about facts than about ways of thinking about facts, and the implications behind them. The aim 
of this series is to provide the general basis of information which allows the student to research, 
report, and defend conclusions on the significant and complex issues of our times. The skills stressed 
are: (a) identifying the facts and implications of some global issues, (b) presenting a clear account of 
the issues and their implications, and above all, (c) formulating and defending considered judgements 
about these issues. 

The series as a whole consists of four major elements, all inter-related, but each a complete and 
separate unit of work in itself. These are: 


1. Time to Decide: a slide-cassette tape presentation designed to be a general introduction to some 
_ global issues. The unit is an ideal introduction to the study of the resource books. 


2. Four resource booklets, Background Readings in Selected Global Issues: 
a. Changing Environments, Changing Peoples 
b. The Common Heritage: Oceans and Outer Space 
c. North-South: World in Development 
d 


Satellites and Societies 
Technology, Communications and the Future 


3. Teachers Guides (available separately or for whole unit) 
4. Additional documentary resources to keep the resource books up-to-date. 


The series has been developed to provide the utmost flexibility in teaching. Each booklet can be 
used as a basic resource for individual work on each of the sections or as a total resource for group 
seminar research and presentation (including debate) on the broad topic of the book. The books can 
be used in any combination to allow for richer learning and discussion since the subjects in each are 
inter-related. 

The readings can be used as the sole basis of research or can be used as a starting point to define 
areas of further study and activity, again on an individual or shared basis. The selections can be used 
with the principal emphasis on information retrieval, interpretation and synthesis to reach 
conclusions, or with the broader emphasis of presentation and defence. In this sense, they can be 


used as a component of a language and communication unit or of a social science unit; ideally they 
will be used as a combination of both. 

The questions in the booklets and in this guide are constructed to allow this scope and flexibility; 
they are phrased (a) to assist in a thorough review of the section; (b) to assist in developing work 
activity as a follow-up; and (c) to lead to activities which make a logical contribution to a total 
group seminar. 

Background Readings in Selected Global Issues is intended as an ongoing series with new 
booklets added from time to time to provide teachers with basic background materials on major 
issues as they emerge. A number of booklets are already in the planning stage. As these become 
available, supplementary sections of this Teacher’s Guide will also be prepared to accompany the 
readings. 

In addition, a bank of up-to-date background material on the Global Issues Series is being 
maintained as a resource for teachers using this series. Teachers who wish to receive updated 
material on specific topics to supplement the basic documents in the booklets may do so by writing 
to: 

Teachers’ Press Ltd., 
209 Pretoria Avenue, 
Ottawa, Ontario, K1S 1X1 


A nominal fee for copying and mailing will be charged. 


The authors of this series welcome your comments, ideas and suggestions for the improvement of 
this guide in its present form. 














Development is progression, growth: in international terms it can be defined as a search for a 
better way of life. To countries of the Third World — former colonies — development may 
mean economic growth; to richer nations growth itself may be in question. The meaning of 
development is the subject of a dialogue between developed and developing nations across an 
invisible line — an economic Equator — that divides the world in two, North and South. 


The North-South dialogue focuses on economics, the trading relationships among nations, but 
in reality it is about work and products, poverty and plenty, human needs and human rights, 
and about power and the sharing of resources. 


It must be considered not simply in terms of economics, but in the context of geography, and 
especially history. 


It is an interdisciplinary study of the way nations try to come to terms with the increasing global 
interdependence. 


The basic theme of the readings is the meaning of equity, of social and economic justice: the 
basic question throughout is not whether change in the world order is about to happen but how, 


on whose terms, and with what implications for all. 


This booklet explores some aspects of the issues that underlie the North-South dialogue — the 
world in development. 


From: North-South: World in Development 


1. THE ORIGINS OF THE SPLIT (Pages 5-9) 


The historical context of the gap between the nations of the North and the South is 
examined. 


1. Explain the following terms or phrases as they are used in the context of this section. 


1. trading patterns (p. 5) 8. economic élite (p. 6) 
2. economicimbalance (p. 5) 9. capitalist centers (p. 6) 
3. cultural assumptions (p. 5) 10. advanced technology (p. 6) 
4. entrepreneurs (p. 5) 11. ideologies (p. 6) 
5. commodities (p. 5) 12. cultural extension (p. 6) 
6. mutual benefit (p. 5) 13. Industrial Revolution (p. 8) 
7. economicempires  (p. 6) 


(Page 5) 

2. The introduction to this section defines trade as an ‘exchange of resources and skills, a 
necessary interaction between people’. Is this the usual definition of trade? What do you 
think ‘skills’ means? Do you agree with ‘necessary’? 


(Page 6) 


3. What trading empires existed in the early 15th century immediately prior to European 
expansion? What other examples of earlier large empires are given? 


4. What is the chief difference between ‘classical’ empires and ‘trading’ empires? What are the 
similarities? 


5. Look at the ‘prerequisites of western success’ and discuss why each element is essential. 
(Page 7) 


6. Is this excerpt relevant to a book about North-South development? What are your reac- 
tions to it? 


7. In his letter to the King and Queen of Spain, Columbus states that he was not challenged by 
the inhabitants of the islands he claimed for Spain. Why was Columbus ‘not challenged’? 


(Page 8) 

8. “The Industrial Revolution changed the nature and intent of world trade.’ How? 
9. What are the usual causes of war? 

(Page 9) 


10. What is the significance of the word ‘emerging’ in the heading? 

















Lf: 


What questions are raised by this chart? 


12. The leading exports of the South are called ‘primary products’? Why are they given this 


name? Why are the exports of the northern countries not listed? 


Suggested activities 


A. 


After research, compare and contrast any two empires, one classical (i.e., China, Mace- 
donia, Rome) and one modern (i.e., Spain and Portugal after 1500). 


Investigate the evolution of a significant technological advance (gunpowder) or naviga- 
tional devices (the astrolabe) which may have assisted in the growth of empires. 


After research, describe the fate of the native societies in the first two decades after Spanish 
conquest. What phrases in the extract from Columbus’ letter might reveal attitudes which 
created the framework for these events? 


On an outline map of the world, shade in those areas that were part of the modern trading 
empires. Specifically show the empires of the major colonizing nations mentioned in the 
chart on page 9. 


The assumption made by the early explorers was that technological superiority proved 
cultural superiority. Give some examples that show this attitude exists today. 


The dates of independence seem to occur in stages; the early nineteenth century, the 1940's, 
and 1960’s. Find out if these periods were significant in the general events of the times. 


Il. THE REALITIES OF THE NORTH-SOUTH GAP (Pages 10-16) 


The status of the nations of the South in terms of present trends in trade, development, and 


economic growth is explored. 


1. Explain the following terms or phrases as they are used in the context of this section. 


1. economic imperialism (p. 10) 8. protectionism (p. 12) 
2. cartels (p. 10) 9. tariffs (p. 12) 
3. solidarity (p. 10) 10. processing (p. 13) 
4. patents (p. 10) 11. foreignexchange (p. 14) 
5. multinational corporations (p. 10) 12. cashcrop (p. 15) 
6. landlocked (p. 11) 13. balance of payments (p. 16) 
7. per capita income (p. 11) 


(Page 10) 
2. What factors have slowed economic growth in the emerging nations? 


3. From the introduction and the reading, summarize the data which shows the growing 
disparities between the North and South and some of those factors that create inequality. 


(Pages 10-11) 

4. Write a definition of a ‘developing nation’ and a ‘developed nation’. 

(Pages 12-13) 

5. From the data on pages 12 and 13, (a) explain the dangers of an economy based on the 
export of one or two primary commodities; (b) define ‘protectionism’; (c) explain why it 
might be an attractive national policy in the North. 

6. Why do ‘richer’ nations need the primary products of developing countries? 


(Pages 14-16) 


(This dialogue was written to be read aloud by students, to show the effect of trade statistics on 
the lives of real people.) 


7. Summarize the impact of falling jute prices on the Bangladesh farmers*, as described in the 
imaginary dialogue between North and South. Summarize the case for protectionism. 


8. From this example, how would you predict the future for synthetic versus natural fibres. 

9. Discuss the implication of the last two sentences of the dialogue. 

*See Cultures and Commodities Kit, Bangladesh, for a more detailed analysis of this issue. 

Suggested activities 

A. Canadian economic nationalists say that Canada exports too much of its unprocessed 
primary resources and imports too many manufactured commodities that could have been 
manufactured in Canada. List Canada’s chief exports, markets and trading partners. To 
what extent is Canada a victim of the commodity trap described on page 13? Research and 


discuss. 


B. Compare what unemployment would mean to the Bangladesh jute farmer with what it 
might mean to the Canadian plastics worker. 








Ill. NORTH-SOUTH INEQUITY: THE REAL COSTS (Pages 17-20) 


The human and national effects of economic disparities between the North and the South 
are highlighted. 


1. Explain the following terms or phrases as they are used in the context of this section. 


1. inequities (p. 17) 5. equitably distributed (p. 18) 
2. urbanization (p. 17) 6. paradox (p. 18) 
3. communications technology (p. 17) 7. expectations (p. 20) 
4. interdependent (pal?) 

(Page 17) 


2. Give some examples of the real costs of the North-South inequity. 
(Page 18) 

3. Explain the paradox mentioned in the reading. 

4. Compare the three diets with Canada’s Food Guide. 


5. What is the difference between hunger and malnutrition? Which diet could lead to malnu- 
trition and starvation? 


6. Why were the diets of children from 2-7 years of age given? 

(Page 19) 

7. The introduction states that ‘overpopulation and its accompanying environmental, social 
and economic pressures — may begin to be solved by new economic approaches’. How is 
this borne out by the reading, and do you agree? 

(Page 20) 

8. Prime Minister Trudeau and Chateaubriand imply the major impact of communications 
technology in the North-South dialogue. Do you agree with them? 

Suggested activities 

A. One of the myths behind the problem of world hunger is that overpopulation is the cause of 


malnutrition and hunger. Using the readings on page 18 and 19, discuss whether this might 
be valid. 


B. In the factors of the real costs described in the introduction, only three have been docu- 
mented in this section. Why might these have been selected? Find documentation which 
would illustrate one or two of the other real costs. 


C. Asa Canadian, how would you define poverty? Test your definition by applying it to the 
readings up to this point. 


IV. REACTIONS OF THE SOUTH (Pages 2]-22) 


The emerging awareness of their new role in the international order among the nations of 
the South, and the achievements and set-backs in their economic growth, are examined. 


1. Explain the following terms or phrases as they are used in the context of this section. 


1. gun-boat diplomacy (p. 21) 4. economic stagnation (p. 22) 
2. institutions of production (p. 21) 5. margin ofexistence (p. 22) 
and exchange 6. absolute poor (p. 22) 
3. Group of 77 (p. 21) 
(Page 21) 


2. The reading by Nyerere sums up the position of the South. Discuss what your reaction 
might be as a member of a southern country and compare it with your reaction as a citizen 
of Canada. 


3. Summarize the facts as described by Nyerere; what is the ‘morality’ behind the North- 
South dialogue? 


4. This is a speech to the Group of 77. What is its intended purpose? 
5. What might be the implications of the phrase ‘unity of opposition’? 
(Page 22) 


6. Summarize the data which shows that the ‘gap between rich and poor gets wider’ despite 
economic growth. 


7. Will economic growth alone solve the problems of poverty? 








Suggested activities 


A. 


In her first sentence, Susan George is asking who could benefit from the new wealth gained 
through increased exports of Third World countries primary commodities. Is the distribu- 
tion of income more equitable in Northern countries? Explain? How do these figures 
strengthen the case for development of a diverse economy? Summarize the ‘trickle-down’ 
theory of development. 


Are some of the disparities Nyerere talks of similar to disparities we see between various 
regions and provinces in Canada? Explain your answer. 


. THE NEW INTERNATIONAL ECONOMIC ORDER (Pages 23-25) 


Definitions of and implications for the New International Economic Order are explored. 
Explain the following terms or phrases as they are used in the context of this section. 


1. International Monetary Fund (p. 24) 3. integrated (p. 24) 
2. transnationalcorporations (p. 24) 4. OPEC  (p. 24) 


(Pages 23-24) 


os 


Why would oil be the ideal commodity to attempt to force international change? 


(Pages 24-25) 


3. Summarize what the NIEO is about. 

4. What are the new ‘opportunities’ and ‘responsibilities’ for Canada? 

5. How would you measure the quality of life, and what is the importance of the phrase in the 
context of the two readings? 

(Page 25) 

6. In what ways does the photograph illustrate both readings on the opposite page? Sum up 


the new global values implied. 


Suggested activities 

A. Insmall groups, students can identify and discuss six key elements in standard of living and 
six key elements in quality of life. Each student can then assess their personal standard of 
living and quality of life, drawing relationships between the two concepts as they apply to 
themselves. 

B. Focusing on a single issue, such as Law of the Sea*, energy, multinational corporations, or 


trade, or on the issues involved in the latest international summit, investigate the positions 
of the industrialized western nations, the Eastern ‘bloc’ and Third World. Debate. 


NORTH-SOUTH: A TIME OF NEW PERCEPTIONS (Page 26) 


1. This page is a transition between the past and present perceptions of the North-South gap 
and the options open for the future. Might our age be seen as a time of transition? Discuss. 


VI. FUTURE OPTIONS (Pages 27-34) 


This section examines various ways of looking at the choices that face the world today if we 
are to create a more humane and safe world tomorrow. 


1. Explain the following terms or phrases as they are used in the context of this section. 


1. military blocs (p. 28) 8. ‘orthodox’ (p. 31) 
2. security interests (p. 28) 9. dispensary (p. 31) 
3. dynamic (p. 28) 10. evolution (p. 32) 
4. quality of life (p. 29) 11. cultural self-reliance (p. 32) 
5. selective intervention (p. 29) 12. culture (p. 33) 
6. laissez faire (p. 30) 13. civilization (p. 33) 
7. economic viability (p. 30) 


(Page 27) 
2. The Rt. Hon. Lester B. Pearson draws a relationship between the concept of the ‘interde- 
pendence of nations’ and world peace. What is this relationship? Do you agree that what is 


at stake in the North-South dialogue is world peace? Why? What does Pearson mean by 
‘interdependence’? 


*See Global Issues Book II, The Common Heritage, for an exploration of the Law of the Sea issue. 


10 








(Page 28) 


3 


The Brandt Report relates military expenditures to the cost of major efforts to resolve 
ongoing problems in the developing nations of the South. If military expenditures were 
reduced, where would the saved funds go? 


The reading on page 27 presents the option for peace. This reading represents the option for 
war. In your opinion, which is more valid? Give your reasons. 


The article states that some Third World countries have ‘substantially boosted their arma- 
ments’ and that this has been ‘sometimes encouraged by arms-producing countries’. Why 
would arms-producing countries encourage this? 


(Page 29) 


6. 


As on page 24, the “quality of life’ is defined in different terms to ‘standard of living’. Inthe 
context of the readings so far, how would you define growth? 


(Page 30-31) 


ds 


10. 


The readings on pages 30 and 31 raise a question about ‘appropriate’ development. Sum- 
marize the issue raised. What factors are considered in determining whether measures are 
appropriate? 


Nyerere calls for an economic coalition of Third World countries. Do you think that this 
idea is practical? Could this suggestion for new partnerships in the South be seen as a threat 


to the North? Why do you think this might be good for the North? 


What is the ‘root of this whole problem’ discussed in the passage on page 31. What solution 
is proposed? Do you think that this solution produces a valid option for the South? 


Summarize the option for self-reliance as a solution for the problems of the South. 


(Page 32-33) 


11. 


12. 


Why might there be a need for ‘alternative development models’? Page 30 and 31 are about 
economic self-reliance and page 32 and 33 are about cultural self-reliance and a specific 
example of it. Explain what might be meant by ‘cultural self-reliance’. Are there examples 
in Canada? 


How did the physical environment of Bali preserve the civilization? Why is the word ‘civili- 
zation’ important? What aspects of our ‘civilization’ might we regard as a continuing 
heritage? Do you agree that Bali is a ‘self-sufficient’ civilization? If not, what is it missing 
that you consider important? Does such a society exist within Canada? Is it truly an 
example of sanity? Could such a society survive here? Should it? 


Suggested activities 


A. 


This section raises questions about economic growth and appropriate development which 
are examined at some depth in Book I of this series, Changing Environments, Changing 
People. Students who have worked from that book may wish to relate some of the conclu- 
sions they reached at that time with discussion about the various options presented here. 


This book is concerned with change on an international level, which nevertheless has 
immediate impact on the lives of individuals. What role can an individual play in effecting 
international change? 








We can send you: 


@ additional resource documentation for 
discussion and up-to-date information on the 
issues in this book. 


e@ additional photographs and slides, and cassette 
taped interviews with experts in this field. 


We can bring our global issues exhibition 
‘Questions of Growth’ — a forum for teacher 
discussion on curriculum planning and classroom 
strategies for teaching for the world of tomorrow. 


For more information write to us at 


Teachers’ Press Ltd., 
209 Pretoria Avenue 
Ottawa, Ontario 
K1S 1X1 


The producers of this series would like to thank the Canadian International Development Agency and the Donner 
Canadian Foundation for their support, and the staff of Inter Pares. 


Inter Pares 


Inter Pares is a non-profit voluntary international development agency 
which provides assistance to community-based, self-help development 
projects conducted by local groups in a number of Third World countries, 


particularly Asia, Africa and the Caribbean. In addition to its overseas 
activities, Inter Pares promotes public awareness and understanding within 
Canada of global development issues, and Canada’s interdependence with 
other nations of the world. 
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